The Arts


Definition and rationale

The Arts offers ways to learn about the world that are different to spoken and written language. When students engage with the Arts, as artists and as audience, they use listening and seeing, gesture, movement and space to make meaning. In each of the Arts, students develop an expressive ‘language’ with which to represent their observations of the world and their response to experiences. The building blocks of that language are the Arts elements that are combined, according to particular design ‘rules’ or principles, so as to express particular feelings and ideas, just as words are combined into sentences using the rules of grammar to communicate particular meaning.
Through Dance, Drama, Media, Music and Visual Art we express and communicate what it is to be human and we develop, share and pass on understandings of ourselves, our histories, our cultures and our worlds to future generations.
 The Arts provide students the opportunity to gain particular knowledge, skills and dispositions that contribute to their development and wellbeing.
When students engage in Arts learning they:

· develop their sensory awareness and discrimination 

· work with their perceptions, thinking and imagination in unique and challenging ways 
· develop fine and gross motor skills and techniques, co-ordination and spatial awareness 

· enjoy imaginative and aesthetic experiences and extend their creative, aesthetic and imaginative abilities 
· understand that diverse individual and communal expressions of Australia’s past, present and future are represented through art works, including those created by Aboriginal people and Torres Strait Islander people
· develop understanding of the aesthetics of their own cultures and those of others
· build an understanding that the art can be a universal means of communication and provide a living expression of culture, spirituality and history.
Major outcomes 

Students know the expressive elements and design principles of Dance, Drama, Media, Music, and Visual Art and can use them to:

· create and present art works to communicate meaning

· respond to and interpret art works with an understanding of the forms and purposes of the arts in society

· reflect on the creative process they and others have used. 

	In Dance, students use:
	· actions (locomotor and non-locomotor movements and stillness; differing size, shape, direction, and level; and symmetry/asymmetry of movement) 

· space (group formations, performance spaces)

· timing (fast/ slow speed, duration, time signatures, metres)

· energy (low-level & high-level force, dynamics)

· structuring devices.

	In Drama, students use:
	· role (voice objects, posture, gesture position within the performance space)

· purpose/ context ( time frames, language, place, space and mood) 

· structure (roleplay, story, scenarios and scripts, styles or forms). 

	In Media, students use:
	· images, sounds, words (camera framing and angles, shot duration, movement, written and spoken dialogue combined with sound track, lighting, setting and characterisation).

	In Visual Art, students use:
	· the elements of line, shape, colour and texture (differing size, direction, weight, intensity, surface quality with 2 & 3-dimensional shapes and spaces) 

· combined using repetition, variation, movement and direction, proximity, pattern, balance, contrast, proportion, composition, symbolism, abstraction, harmony/ discord.

	In Music, students use:
	· duration and pitch

· quality of sound from different sources (tone/colour)

· expressive changes in volume and clarity of sound

· particular forms to structure music.


Students select and use Arts materials, tools, and the techniques, forms and language of the particular Arts discipline to create, present and respond to art works.


Students understand that:
· art elements are the basic components for each Arts discipline, used by artists and audiences to produce and consume artworks

· art principles are design and aesthetic rules applied by artists and audiences when engaging with an artwork

· art forms are used to organise the elements into patterns and structures that are recognisable and emerging

· people, communities and organisations engage with the Arts for a variety of purposes and functions.
Summary of performance expected at different junctures

As their learning progresses, students use the Arts elements, select tools, materials and techniques and reflect on the creative process in increasingly skilled, complex and subtle ways for more deliberately specified purposes and audiences. From Years 1 to 9 their creativity and aesthetic sensibility is informed and enriched by an increasingly broader range of experiences and by art works from different times, places and traditions. 
Creating and presenting Arts works
In Years 1, 2 and 3 students: 
· represent experience and stories, express feelings and explore ideas 

· make choices and solve practical problems considering particular audiences and purposes, and so develop a sense of control over their learning 

· work individually and in groups to experiment and interact, building on the creative and social nature of play

· experiment with different materials and select and use tools and technologies (including Information and Communication Technologies (ICT) in purposeful ways following guidelines to apply safe practices

· develop gross and fine motor control and dexterity

· present art works to familiar audiences.
In Years 4 and 5 students:
· use the Arts as an alternative way to communicate observations, develop ideas and convey emotions 

· combine Arts elements in ways that involve cultural conventions and styles and consider different audiences and purposes

· use learned skills and techniques to expand their innovative capabilities in hands-on creative processes 

· work independently or collaboratively, expressing personal and community values and beliefs 

· select and use tools and technologies, including ICT, in purposeful ways, identifying and applying safe practices

· rehearse and refine their work, developing their motivation to concentrate for extended periods through engaging intellectual curiosity, imagination and technical problem-solving 

· present art works to informal and formal audiences. 

In Years 6 and 7 students: 
· investigate and represent aspects of social, cultural, historical or spiritual contexts 

· make decisions about the expressive use of Arts elements to best serve their purpose, understanding that creative decisions are influenced by intended audience and culture 

· can work collaboratively to negotiate the use of techniques and decisions in the creative process 

· select and use tools and technologies (including ICT) in purposeful ways, identifying and applying safe practices. 

· develop technical skills to match their desire to achieve realistic effects, develop problem-solving skills and learn to persist in realising an imaginative idea and to rehearse to reach proficiency.  

· modify and polish art works using  their technical skills and aesthetic understanding 

· present art works to informal and formal audiences. 

In Years 8 and 9 students:
· express ideas that relate to a range of contexts: social, cultural, historical, spiritual, political, technological and economic 

· manipulate Arts elements to express meaning using specific conventions, styles or forms and considering specific audiences and purposes 

· communicate ideas as individual artists or as a collective to reflect or challenge personal and cultural values 

· select and use a range of tools and technologies, including ICT,  in purposeful ways, identifying risks and devising and applying safe practices

· use appropriate techniques for particular genres and show self-confidence and imagination in taking creative risks

· develop commitment , skills and focus to realise a creative idea as a developed art work by modifying and refining 

· present art works to a range of audiences for a specific purpose using appropriate cultural protocols.
Responding to and reflecting on Art works
In Years 1, 2 and 3 students:
· describe initial impressions and personal interpretations of representations and identify, and express opinions about the use of Arts elements 

· reflect on the creative process that occurred in their own and others’ art works and on their new understandings 

· are aware of the place of the Arts in people’s work and community lives.
In Years 4 and 5 students:  

· identify and explore the influence of social, cultural and historical contexts on particular artists 

· develop their interpretations through analysing and describing the use of Arts elements and cultural conventions and styles

· reflect on the creative process that occurred in their own and others’ art works

· share what they have learned and consider future applications of their learning, developing confidence in their creative abilities 

· are aware that people of all ages and backgrounds choose to work in arts-related careers.
In Years 6 and 7 students:
· consider art works in relation to their social, cultural, historical or spiritual contexts

· respond to their own and others’ art works, considering intended purpose and audiences 

· reflect on the creative process that has occurred within one or across several of the Arts  

· reflect on their learning, apply new understandings and identify future applications, developing the self-confidence to take creative risks.

· recognise that there are many different Arts disciplines and that people may choose to work as artists or use their expressive capabilities in other areas of their recreational and working lives.

In Years 8 and 9 students: 

· analyse, evaluate and describe how particular contexts (social, cultural, historical, spiritual, political, technological and economic) influenced the artists’ use of Arts elements and techniques

· critically analyse and reflect on the creative process that has occurred within one or several of the Arts

· reflect on their own and others’ learning, apply new understandings and justify future applications

· recognise that the Arts provide career opportunities and develop skills that will help them to lead fulfilling recreational and working lives.

Ways of Working

Students use the following ways of working in the Arts to develop and demonstrate their knowledge and understanding in the process from conception to reflection. Students:

· investigate, select and develop ideas making decisions about aesthetic or imaginative possibilities for particular problems, purposes and audiences

· create and shape art works by designing, forming, choreographing, composing

· refine art works by practising, rehearsing, reworking, modifying, polishing and resolving work to date

· present  art works by exhibiting, screening, publishing, displaying and performing

· work safely by identifying risks and devising and applying safe practices

· respond critically by describing impressions, analysing and evaluating art works, identifying and interpreting influences on art works, and deconstructing art works

· reflect on their own learning by evaluating what they did and how it worked to identify new understandings and applications for future art work.
Pedagogy

The teacher engages students in intellectually challenging and meaningful tasks in the Arts and provides explicit teaching of the art elements, principles, skills, techniques and forms relevant to the context. 

Developing knowledge and skill in using Arts materials, tools, and techniques often involves an initial period of exploration and experimentation within parameters defined by the teacher. This encourages personal solutions to a problem and safe risk taking. A key aspect of the learning process is having students reflect intermittently on their work in progress. Here the teacher can model questions to foster reflection that promotes depth of understanding. The work of other artists can inform ways to resolve technical or expressive issues. 

The skills involved in the Arts Ways of Working are taught through modelling, discussion and scaffolding and are developed in a systematic way. In the Arts, the learner is an active participant in constructing, directing and making meaning of their own learning. The teacher provides a learning environment that:

· values intellectual quality and explores complex issues and ideas 

· acknowledges, values and enhances students abilities 
· recognises differences in the selection of Art works examined and in encouraging student to negotiate how they will achieve the intended curriculum

· establishes connections between students own lives and the issues explored and techniques used in the Arts of different times, places and societies.

Key written genres

	Assessable elements
	Key written genres 
	Cultural and social purpose of this genre in The Arts

	Responding 

	Personal response
	Responds personally to a culturally significant work

	
	Review 
	Assesses the appeal and value of a culturally significant work, providing some information about the text and evaluation

	
	Interpretation
	Interprets what a culturally significant work is trying to say, providing some evidence from the work to support the interpretation

	Reflecting 
	Critical response
	Critiques a culturally significant work by analysing and making transparent the cultural values of the work, providing evidence to support the challenges the response makes


Numeracy opportunities and demands

In The Arts, learners develop and use numeracy skills to solve problems related to the spatial, visual, temporal and kinaesthetic aspects of their environment. In particular, students are involved in making and using patterns and sequences, creating 3-dimensional objects, placing objects together in space, and movement through space and time. Students identify and apply mathematics skills to practical activities that require planning, counting, measuring, designing, graphing, mapping and calculating.  

The teacher’s role is to provide students with the skills and confidence to use the mathematics they have identified and to provide explicit teaching of the mathematics demands as necessary. This may be in consultation or collaboration with a mathematics teacher in a secondary setting.
	Examples of numeracy opportunities
The teacher should use these opportunities to reinforce the mathematics learned by the student.
	Examples of numeracy demands
The teacher should ensure students understand this mathematics concept in order to access The Arts learning required.

	· In the early years teachers can draw attention to the repeating patterns students make when working with rhythm (e.g. clap, stamp, click, clap, stamp, click).

· From Year 5 students might use pattern and measurement concepts to create rhythmic patterns with music (including dance, performance, conducting) by manipulating the duration, beat, time values and metre; and using timing in movement/music/performance  sequences (e.g. moving simple 2/4 and 4/4 time signatures) and dancing for example with ¾ in a waltz time. These time signatures provide opportunities for teachers to make connections to fractional concepts. 

· In later years students might use algebraic and spatial concepts to produce art pieces that include counter change, repetition and tessellation (e.g. Escher).  

· Students might use proportional and fractional understandings and estimation to illustrate relationships between objects within art pieces. 

· Students might use spatial concepts relating to location and movement to follow and give oral and written instructions and/or directions in the context of drama or dance.
	· In the early years students need to understand measurement concepts and language such as length, size, mass such as long/short, large/small, heavy/light In order to make long/short movements, heavy/ light actions in dance; draw and paint long/short lines and small/ large shapes in visual arts; and create long/short sounds in music.

· In creating visual art works they will need to engage further with mathematics language in working with textures and shapes (e.g. words such as smooth, rough, pointy, straight, curved are all words with mathematics meanings and application).

· In the middle years students need to understand spatial concepts involving symmetry to create, present and respond to art works. They need to understand ratio and proportion when undertaking proportional drawing if working with perspective, and to understand the concepts of reduction and enlargement when working with digital medium.


Using ICT  

Students use ICT to develop understanding in the Arts, to collaborate and communicate, and to demonstrate their 

creativity, thinking and learning.   They selectively use ICT when it facilitates a process or solution. 

For example they may:

· generate and plan solutions using:

· graphic design software, 2D or 3D draw tools, or a 3D planning program so that modification is easy

· a blog or wiki to brainstorm ideas with others at a distance and explore alternative solutions.

· express and represent ideas and create imaginative and aesthetic responses that demonstrate required features: 

·  using animation software (e.g. stop/start software for claymation) to present the dynamic interaction of objects

· gather, combine and manipulate digital images and sound. 

· reflect on their use of ICT as creative tools and evaluate their choice of ICT in meeting requirements. 

	Concept
	In Year 1 
the student:
	In Year 2 
the student:
	In Year 3 
the student:
	In Year 4 
the student:
	In Year 5 
the student:
	In Year 6 
the student:
	In Year 7
the student:
	In Year 8 
the student:
	In Year 9
the student:

	Create
Students select, arrange and manipulate elements for a purpose


	Uses simple and familiar, everyday materials, instruments and tools when pretending, imagining and inventing through experimenting with art elements.


	Uses simple and familiar, everyday materials, instruments and tools, gradually extending their repertoire and becoming more familiar with these by working for more sustained periods of time.


	Identifies and use a range of simple arts processes, appropriate technologies, skills and arts languages to engage in arts activities with others.


	Makes independent choices from a range of familiar and unfamiliar available tools, instruments and materials to create art works for their own satisfaction.
	Applies a range of specific skills, techniques, processes and appropriate technologies, demonstrating an understanding of arts conventions and structures and working at prescribed activities for identified audiences or purposes.
	Draws on an extensive repertoire of arts techniques, skills and processes from a range of art forms, formats and styles to design and complete a work of art.


	Selects from a range of skills, techniques and processes, and appropriate technologies, organising and manipulating elements to complete tasks of a specified form, format or style.
	Independently combines arts skills, techniques, technologies, and processes to create and share art works.


	Develops a personal aesthetic by drawing on a range of forms, formats and styles to create art works and explains and describe their style using appropriate terminology.



	In Visual Arts the student, for example…
	· Designs a texture picture choosing textures that match their subject and makes simple statements about their choice (e.g. in response to ‘what could you use to make a picture of a cat?’ chooses cotton wool and charcoal and says ‘I chose them because they’re soft and furry’).
	· Designs and make a greeting card using cardboard, scissors and pens and cutting letters from magazines to make simple greetings such as Happy Birthday, or to celebrate the Coming of the Light.
	· Designs and makes a name tag using letters generated by a computer, discussing the font size needed to ‘fit’ the name tag and justifying their choice. ICT
	· Chooses to paint a portrait of themself using only three colours, a wide brush and acrylic paint using no water and explains their preferences in the context of their design (e.g. says ‘I want to show myself in my favourite colours and want it to be big and bold, like me’).
	· Manipulates images to fit spaces and size parameters by scaling up and down, enlarging, reducing or distorting using drawn grids or computer drawing tools of their own choice.
	· Develops an art work that exhibits a range of techniques, skills and processes suited to a particular style or format (e.g. develops a cartoon for a newspaper or an illustration for a children’s book using skills and techniques suited to the audience).
	· Shows the development of an art work from their first rough sketches to the finished product and explains why they chose a particular medium, size and style and chosen techniques, in the context.
	· Designs and makes a series of an object exploring a functional theme (e.g. a series of bowls or mugs) displaying various techniques and using a variety of technologies.
	· Creates a work of art using their own preferred form, style and format and describes what they appreciate or value in their work, using appropriate terminology. 

	In Drama the student, for example…
	· Chooses and uses simple personal props that match their subject such as a crown for a king, a notebook or pretend microphone for a reporter and a broom for a cleaner.
	· Chooses and uses furniture props to further define their character and role (e.g. use a chair as a throne, a desk as a cave and a row of chairs as seats in a bus).
	· Works with others to develop and perform an act with a distinct introduction and conclusion, explaining where these sections begin and end.
	· Offers suggestions for what could happen next when in character to achieve the outcome they want. 
	· Uses voice, posture and movement in creating various given and self-determined roles (e.g. creates a two-minute improvisation based on a bottle and a bag).
	· Develops a short skit about an issue they feel strongly about to get a message across (e.g. chooses to do an interview so that the viewer will be left in no doubt about their issue or their personal viewpoint put forward in the answers given).
	· Researches and uses information from external media sources including newspapers and TV, to develop their role as a member of the opposition lobbying the federal government on conservation and sustainability.
	· Chooses and repeats exaggerated movements and other gestures for effect (e.g. when playing a clown) and explains why they chose the movements and the effect they expect them to have.
	· Creates a character sketch bringing together their own preferred gestures, voice intonation, and movements and describing/explaining why these work in a holistic way to bring the character to life, using appropriate terminology.

	In Dance the student, for example…
	· Chooses to use parts of their body to create impressions (e.g. move slowly on all fours and crouch close to the floor when being a stalking animal).
	· Moves within the imaginary environment choosing and using actions that indicate where they are (e.g. shimmy along the ground to get under a rope or move their arms in a sweeping motion to show they are swimming).
	· Moves on different spatial levels (low, middle and high) within the imaginary environment using their own actions that indicate where they are (e.g. climb over rocks, through the bush and under a cliff overhang).
	· Chooses some familiar and some new steps to put together in a sequence to ‘show off’ the steps they have learned and their technique in dance.
	· Develops a sequence of movements within a specified timeframe (e.g. creates a dance involving  different movements, to take no more than two minutes, about a bear coming to life after hibernation).
	· Develops a short dance to demonstrate technical expertise using a range of movements in a chosen style (e.g. hip-hop, rap) and explains how they put the movements together in to get a fluid style.
	· Develops a traditional dance for one and two people, describing the different technical skills needed for each, when given a particular stimulus such as some traditional drum music.
	· Creates a short dance sequence for a peer audience, demonstrating technical expertise through combinations of jumps, swinging movements and rolls.
	· Creates a dance to illustrate a chosen theme by bringing together their own preferred movements to compliment the messages in the theme, explaining how they do that, using appropriate terminology.

	In Media the student, for example…
	· Chooses to cut out magazine photos for a collage and says why, relating their choice to the subject (e.g. says ‘photos will show the colours and costumes better than a drawing’).
	· Chooses to write their own captions and combine them with digital photos they have taken to create a poster.
	· Cuts, drag and pastes images and words using basic editing software to make their own sequence of photos of an event, collaboratively deciding which photos to use.  ICT
	· Brings together photos and sounds captured from a recent event such as the rodeo or Torres Strait Cup, writing accompanying text and sequencing the images to describe their experience.  ICT
	· Constructs a claymation on a topic such as water safety, for children in the school, using the camera appropriately, using some techniques such as zooming, panning and masking, and using researched ‘best-practice’ for timing and extent of  clay changes/movement between photo frames.
	· Produces a video advertisement about a topical issue (e.g. environment, health) using video editing techniques and documentary style interviews based on their research into techniques of TV documentaries that are effective and explaining how the research influenced their production.
	· Manipulates digital images of the school and students for use in a photo display that portrays the school in a positive way to support the Years 7 to 8 transition, tailoring the photos using technical expertise from a range of media forms including noticeboards, newspapers and websites.
	· Manipulates time in a video production by creating a montage to cut between different scenes and actions when exploring different points of view and explains how they have done that.
	· Creates an audio or video presentation on a chosen theme using their own preferred techniques and technologies and explains why they chose these particular elements to illustrate the theme, using appropriate terminology.

	In Music the student, for example…

(Note: This is KLA Music, not a Specialist Music Program)
	· Chooses body-part movements to create a sequence of percussion sounds to accompany a song (e.g. clapping and hitting knees alternately in time).
	· Chooses and uses purpose- built or improvised percussion tools to accompany recorded or performed music paying attention to the strong beat in each bar.
	· Develops a simple rhythm to accompany a piece of recorded music and performs it with the music in time, using rhythm sticks, bongo drums or other percussion instrument. N  
	· Rehearses and performs music as part of a class ensemble incorporating some of their own interpretation and explain why.
	· Rehearses and performs music as part of a class ensemble with confidence and overall accuracy so as to enhance the performance and not to draw attention to themselves.
	· Rehearses and performs works as a soloist or part of a class ensemble, demonstrating accuracy in pitch and rhythm.
	· Rehearses and performs works as a soloist or part of a class ensemble, with accuracy in pitch, rhythm, dynamics and phrasing.
	· Plays or sings an individual line or part in an ensemble showing ability to fit their part into the whole - including by counting - to ensure they come in at the right places.
	· Performs in their own chosen medium a preferred work that they consider demonstrates their personal style, technique, expertise and preference and explains why using appropriate musical terminology.


	Concept
	In Year 1 
the student:
	In Year 2 
the student:
	In Year 3 
the student:
	In Year 4 
the student:
	In Year 5 
the student:
	In Year 6 
the student:
	In Year 7
the student:
	In Year 8 
the student:
	In Year 9
the student:

	Present
Students display and perform art works to communicate ideas 


	Expresses themselves spontaneously in play and uses play as the basis for sharing art works. 


	Expresses their own feelings through the arts by exploring and experimenting with a range of mediums and responds in simple ways to an informal audience.


	Displays and performs art works in familiar and informal contexts (own family, class group) for personal, creative expression drawing on personal experience and what they’ve observed. 


	Presents art works to a familiar audience for a particular event designed to entertain, selecting display and performance techniques from specific forms and formats.


	Presents art works to an audience beyond the school for a particular event, using a range of display and performance techniques.


	Presents art works to an audience beyond the school for a particular event designed with a clear communication purpose, showing a willingness to rehearse to develop technical proficiency.


	Presents art works to audiences within formal contexts for a particular purpose, collaboratively deciding on what to present or perform to fit the context, showing a willingness to rehearse to develop technical proficiency and seek instruction and direction in order to personally improve.
	Presents art works within formal and arts industry contexts using a range of forms and formats including new forms of expression and indicates why these were tried/incorporated.


	Displays and performs art works in a range of school, community, and arts industry contexts, choosing works designed to blend, surprise, entertain or challenge and justify their choice.

	In Visual Arts the student, for example…
	· Chooses and presents different colours and shapes to represent real and imagined images (e.g. chooses different coloured and sized circles to represent flowers and lines them up across the page on top of hand-drawn stems).
	· Draws a picture using warm colours to express feelings of happiness and joy and says ‘this shows me being happy’.
	· Makes a card for their Mum/Nanna/Aunty drawing a picture of flowers on the front because they know she likes flowers.
	· Paints a picture to hang in the classroom about the rodeo (or other community event) and then chooses to mount it for hanging on a separate piece of paper, explaining why (e.g. says ‘I put my picture on a red piece of paper because there is red in the picture and the red makes the green grass stand out’).
	· Makes a collage to represent ‘the wet’ to hang in the community, choosing to use natural materials such as sand and seaweed and explains why in context (e.g. says ‘I used the sand and seaweed to make it more real and we glued them onto the straight lines to make it look like moving water’).
	· Makes a collage using digital photographs for a community competition with a theme of ‘technology in the arts’ and practices distorting their photos before selecting the ones they will use, justifying their choice in the context of what they are communicating.
	· Collaborate with others to design a 3D sculptural form which will enhance a local area (e.g. a sculpture for the front entry of the council building) and explains why they chose the form/texture (e.g. says ‘we used a rough surface because we wanted to represent the struggles of the Indigenous people in their fight for equality’).
	· Makes a painting for an exhibition using paint and charcoal applied first and covered in a water-colour wash saying ‘I wanted it to look wet and this effect was the best one that I tried’.
	· Uses images from several sources such as computer images and photo copier as the basis for an art work as part of a community display about climate change and says ‘I used black and white pictures to show the starkness of the environment as if all the colour and life was gone’).

	In Drama the student, for example…
	· Spontaneously pretends to be someone else (e.g. pretends to be a young child finding their way out of a scary bush) even when they notice the teacher is watching.
	· Pretends to be another character (in role plays structured by the teacher) and responds to the audience by talking loudly and standing up so that other classmates can see and hear what is happening and bowing when they are applauded.
	· Takes on the character (in role-plays structured by the teacher) by responding to specific nuances of the role based on what they’ve experienced or observed (e.g. when the friendly alien tells them that it is difficult to breathe on the planet, they stagger, hold their throat and ask the alien to help them).
	· Speaks and moves as required by the dramatic action (e.g. selects short moments or sequences from the hospital drama they previously developed and shares with others).
	· Presents their own short skit at a public concert, speaking and moving as the dramatic action requires (e.g. speaking in a distorted voice and moving as if they were free of gravity in one part of the skit, and walking and talking normally in another).
	· Rehearses moments and scenes of a play, memorising lines to ensure that significant lines in the script are prominent and pronounced.
	· Presents a dramatic play for a local concert, refining and reworking scenes at rehearsal collaboratively with peers, sustaining their role by concentrating on the action and staying in character when not speaking.
	· Presents a group-devised drama for a community audience about families living in the city based on a magazine article saying ‘we chose to use pace embedded in various movements to give an impression of the hustle and bustle of city life’.
	· Develops and performs a mime or short play that challenges perceptions about disability, racism or some other issue that crosses cultures and says ‘we used mime so that language wouldn’t stop some people from knowing what we wanted to say and everyone watching would get the message’.

	In Dance the student, for example…
	· Pretends to be an animal stalking prey while they sway to some music and say that is what they are doing.
	· Moves in different ways in response to different feelings (e.g. sways slowly for tiredness, jumps and skips for joy, thrashes around and hits the air for anger).
	· Communicates events from home or school in a sequence of movements (e.g. arriving at school, coming into class, putting pens on the desk).
	· Develops and presents to their class a short dance sequence mimicking one of the acts at the Croc Festival after first describing what they saw and observed. 
	· Presents a structured dance with a beginning, middle and end, that they developed, using traditional (Aboriginal or Indian) dance styles for a public concert. 
	· Puts together a class dance for the Croc Festival to raise money for victims of a cyclone and communicate the need for ‘caring and sharing’ through their dance movements.
	· Collaborates to present a dance sequence that explores a theme (e.g. a dance for NAIDOC Week or the Coming of the Light that presents the theme of reconciliation).
	· Presents a group-devised dance at an event such as the Croc Festival, show-casing individual styles and using solo and group dances, saying ‘we contrasted the different types of dance styles and used them all in a connected way’.
	· Develops and performs a dance exploring different ways of expressing the same idea (e.g. a dance demonstrating how ‘the wet’ affects different members of the community).

	

	In Media the student, for example…
	· Collects and shares media products (e.g. plays in their ‘home corner’ with their Big Bird doll, making the doll move in the same ways that the media character moves).
	· Places a favourite media doll/character (e.g. Superman) in front of a poster showing buildings that they created as a backdrop and arranging the doll horizontally saying to those watching: ‘he is flying’.
	· Displays or publishes their media products (such as photos they took of the Croc Festival) on classroom, library and school noticeboards, writing captions to ensure people stop and look.
	· Designs a presentation and posts it to the school website - loading photos, sounds and captions - to share the events of a recent school excursion to the rodeo or other event. Uses long shots to establish the setting, close-ups for emotion and action shots for interest.
	· Displays posters and brochures they created, and plays a video they made at their local community centre to advertise their Croc Festival performance or promote their water safety video.
	· Develops and distributes brochures made using publisher to promote water safety, distributing a ‘mock up’ to the school community to obtain feedback prior to distributing to the wider community.
	· Uses industry practices to publish media products in a specific context (e.g. collaboratively publishes and displays CDs, videos and digital photos, about a local environmental issue such as Sea Grass Waters in local community websites, newsletters and noticeboards targeting families with young children).
	· Creates a webpage using hyperlinks and ‘grabs’ saying ‘we used hyperlinks and grabs to incorporate sound to heighten the impact of the images’.
	· Exhibits media products in  contemporary, public contexts for particular effect (e.g. collaborates with a local community group to distribute leaflets and set up campaign displays explaining stem cell research, saying ‘leaflets provided us with a format for a short, sharp message about stem cell research; we used a photo of a dog with 2 heads to get their attention’).

	In Music the student, for example…

(Note: This is KLA Music, not a Specialist Music Program)
	· Performs Looby Loo by placing the ‘body parts’ in the same order as the text of the song (right leg., left leg., right arm, left arm, head, whole self).


	· Hums, whistles or sings ‘twinkle, twinkle little star’ loudly so everyone in the class can hear but then sings it softly so only their partner can hear, saying ‘you have to sing louder for more people because they’re further away’).
	· Sings or plays a short tune they made up of first lines from various songs in a sequence using songs that the class are familiar with or enjoy. 
	· Puts together and performs a small repertoire of songs or pieces to entertain the junior school, choosing songs or pieces that will engage their audience, including an interactive piece, and says why.
	· Puts together and performs a repertoire of songs or pieces for a community concert to demonstrate their versatility and to entertain a wide variety of ages and tastes.
	· Performs a song or piece as an opening for an event, such as a town meeting to discuss water shortages and choose a song that relates to the issue.
	· Sings or plays a repertoire for a concert to raise money for a worthy cause in an old people’s home, choosing songs from the war years and attending rehearsals to improve their performance.
	· Performs a program of music including something completely different to the normal style saying ‘I played it like a blues piece just to try something different’ or ‘I arranged that waltz tune so that it would sound like a march’.
	· Writes music to accompany a silent movie, matching the mood to the music saying ‘we used the music for dramatic effect having loud bangs when things dropped, fast music during a chase and slow, romantic music during the love scenes’.


	Concept
	In Year 1 
the student:
	In Year 2 
the student:
	In Year 3 
the student:
	In Year 4 
the student:
	In Year 5 
the student:
	In Year 6 
the student:
	In Year 7
the student:
	In Year 8 
the student:
	In Year 9
the student:

	Respond
Students appraise and reflect on their own and others’ art works


	Makes personal responses to representations of familiar and everyday art experiences, saying how the experiences made them feel.


	Responds to their own experiences and representations of art experiences, noting the difference between what is real and what is representational.


	Understands there are a range of different responses and know that others can have perspectives different from their own, and respond subjectively, displaying a simple command of arts language.
	Makes objective observations about art works in holistic statements about them.


	Makes objective observations about key features of the art works of others recognising patterns in art works and using appropriate terminology.


	Makes objective observations about representations in art works beyond their local environment.
	Responds to and reflects on features and conventions of arts works, making relationships within them.
	Responds to and reflects on features and conventions of arts works, making relationships and comparisons between them.


	Analyses their own and other’s art works and express informal opinions about them using appropriate arts terminology and comments informed by research where appropriate.

	In Visual Arts the student, for example…
	· Talks about how the mural was made, what it means and how it makes them feel (e.g. says ‘we used the glue to get the wool to stick’ and ‘the really bright colours make me feel happy’).
	· Recognises when an arts work looks like something real and when it doesn’t and says why (e.g. says ‘the frog in the painting doesn’t look like a real frog because its legs are too long and it’s pink’).
	· Says ‘I’m the only one in the class who likes that picture and I like it because you can see the brush lines in it and the colours aren’t all mixed up together’.
	· Compares art works in holistic ways (e.g. says ‘I think that sculpture is a representation of a crouching lion and that one is a dog that is running’).
	· Describes art works focusing on forms, colours, shapes and lines (e.g. says ‘in this picture the colour is used to create an impression and isn’t like in real life’ and ‘the texture of this tree is too smooth’).
	· Says or writes ‘this painting is called ‘Rain’ and the brush strokes look like raindrops and they’ve been blurred so they look wet’).
	· Compares different parts of the painting describing differences in technique (e.g. writes ‘in the part below the road, the paint is put on using a wash lightly but in the part above the texture is rougher’).
	· Compares two paintings or sculptures describing differences in technique (e.g. says ‘one painting was done in watercolours using washes and the other was done using oil paints and applied with palette knife’).
	· Describes images, colours, forms, techniques and media (e.g. says ‘the Australian Impressionist paintings are often about the bush and the sun on the trees – the artists use light colours and apply it with a  lot of water to  make it seem hot and dry’).

	In Drama the student, for example…
	· Says how they felt during independent dramatic play (e.g. says ‘I felt brave when I escaped from the witch and made my way out of the bush’).
	· Talks about the realism of the characters (e.g. says ‘The witch in the play made me really frightened but it’s only a play so she’s not real’).

	· Talks and writes about their reflections (e.g. writes ‘I think that when the boy playing the part of the friendly alien told us that the air was hard to breathe it should have been louder so we could all hear it’ and ‘Fred and Sam didn’t like the play but I thought it was fun’). 
	· Says ‘I think that play was about a girl who got lost and couldn’t find her way home’ and ‘it was a really long play but the costumes were bright’.
	· Identifies the key features of the drama while in and out of character (e.g. says ‘Mary played the role of the NASA chief well because she used a strong voice in a confident way’).
	· Says or writes ‘a mime was used because it was about a boy who was deaf so it was really effective because it made you think about what it would be like to be deaf’.
	· Compares different parts of a play they have seen (e.g. says ‘the theme was about punishment and the second and fourth scenes had lots of dramatic tension’).
	· Compares two plays (e.g. says ‘they were both very different even though they both had the theme of man’s use of the environment, one treated it very superficially while the other used lots of imagery to describe what the planet might look like in the future’).
	· Uses the language and terminology of drama to describe and support their observations about their own drama (e.g. says ‘the use of a single spotlight made the character seem isolated and lonely’ and ‘my character spoke too quickly in this scene’).

	In Dance the student, for example…
	· Talks about how the actions of the characters made them feel (e.g. says ‘the lion made me feel scared’). 


	· Talks about the realism of the characters (e.g. says ‘I was really scared when Sam was a tiger and I felt sorry for the rabbit, but it’s only pretend’).
	· Critically reflects on the skills and processes used (e.g. says ‘in the dance they wore hippy clothes and sort of glided across the stage’ and ‘I think they should have shaken their hips when the words said ‘shake and roll’).
	· Says ‘I think the dance was about six people living on an island’ and ‘it was a slow dance but the props used were really good’.
	· Studies a dance performance, video or photograph and identify key features (e.g. says ‘in the video of the Croc Festival you could see the repetition of some of the dance sequences’)
	· Says or writes ‘the dance was about some big cats and the movements were smooth and gliding to match the way that big cats walk’.
	· Describes and compares different parts of the dance focusing on rhythm, spatial organisation and mood (e.g. says ‘in the first part the dancers were all spread out across the stage but in the second part they were huddled together in small groups’).
	· Compares two dances focusing on structure, rhythm, spatial organisation and mood (e.g. says ‘the first one used an ABA structure, repeating the first bit at the end, the rhythm was upbeat, the second one had two parts to it – the first part was a fast tempo and the second was slow and more flowing’).
	· Researches and identifies some ways that Aboriginal dance differs from those of the traditional Chinese and Islander forms (e.g. says ‘the Aboriginal dance uses more animal images and lots of sharp movements’ and watches dances directed by different choreographers and identifies differences in style and interpretation).

	In Media the student, for example…
	· Comments on how the media portrays a familiar experience (e.g. says ‘I like Big Bird because he’s funny’).
	· Describes differences between media texts depicting similar characters (e.g. says ‘the Superman doll is different to the one in the movie because it’s just a doll and it doesn’t fly’)
	· Distinguishes one shot from the next knowing that the order is important (e.g. says ‘there was a close-up first to get our attention’). 
	· Says ‘the DVD of the animals in the bush was a good film and it has lots of animals in it and the bush looked dry’ and ‘the website showed long shots of the rodeo but we then needed some of the audience to show the excitement’.
	· Explains why some settings or symbols are better than others for setting the mood (e.g. says ‘in this video the beach on the island makes it seem lazy and dreamy’ but ‘the music makes it seem dangerous’).
· Says ‘in the claymation there were too many movements and it was jerky’).
	· Says or writes ‘on the TV furniture ad the voices are really loud and fast so that you get drawn into it and feel really tense like you want to rush and buy it; we used the same technique in our Croc Fest advertisement’.
	· Says or writes ‘in this newspaper the headlines on the front page are large and with only a few words but on the fourth page the headline letters are a lot smaller and there are more words’ and ‘in the major newspapers our school is hardly ever shown in a good way but the local TV news is always positive about our school’.
	· Compares the layout of two media works such as two newspapers or brochures (e.g. says ‘this one is a tabloid and you can tell because the front page headline is only two words that take up half the page – real sensationalism – whereas the second has three different headlines on it and they’re smaller’).
	· Explains how production processes impact on representations (e.g. says ‘in the local news they used the same video clip as the national one because there are not many journalists who work for local TV’).

	

	In Music the student, for example…

(Note; this is KLA Music, not a Specialist Music Program)
	· Talks about the song being happy or sad, slow or fast and how it makes them feel (e.g. says ‘this song is fast and makes me feel happy’ and ‘it’s hard to put your whole self in’).


	· Uses response to musical sounds that reflect their immediate world (e.g. says ‘the violin is high and squeaky and the piano sounds like a drum’).
	· Knows that different types of music are for different purposes (e.g. says ‘you need a drum for a march to keep the 1-2-3-4 count’ and ‘a lullaby should be soft, because it’s for a baby and you want to soothe them to sleep’).
	· Says ‘the music was bright and fast and the instruments were really loud some of the time and soft other times’.
	· Describes the features of the music (e.g. says ‘the main bit was repeated a lot in a pattern and as it got faster it got louder and more and more instruments joined in’).
	· Says or writes ‘the violins sounded all fast and scratchy and made you feel like you were in a cage and couldn’t get out’.
	· Identifies the musical elements which they think strongly shape a piece of music saying what they believe the composer was trying to do (e.g. say ‘I think Mozart used the harp in that bit to make it sound like water’ and ‘In the Beatles’ song Imagine there are very few different notes used and it is slow and an even rhythm which makes it sound dreamy but serious’).
	· Compares the musical elements used in two different works (e.g. says ‘the Bach work is written as a cannon whereas the one by Handel has a distinct melody’ and ‘this song by Bono has a human rights theme the music really fits the words – the most important lyrics have an even beat to them so you can understand them; but this song by …… is loud with an erratic rhythm and you can’t hear the words’).
	· Listens to different performances of a work and describes and compares the differences in interpretation (e.g. say ‘the Brandenburg Concertos sound different when played on a piano instead of a harpsichord and don’t seem to fill the space around you like they would if you heard them played in a cathedral’).


	Concept
	In Year 1 
the student:
	In Year 2 
the student:
	In Year 3 
the student:
	In Year 4 
the student:
	In Year 5 
the student:
	In Year 6 
the student:
	In Year 7
the student:
	In Year 8 
the student:
	In Year 9
the student:

	Arts in Society


	Demonstrates an awareness of arts experiences in daily life in their immediate experience.



	Demonstrates an awareness of arts experiences in daily life in their local community.


	Knows that the arts are used for a range of purposes in their own life and that of their community.
	Identifies and discusses specific features of the arts in their own community.
	Explores and describes how the arts are used for different purposes in a variety of cultures.
	Knows that the arts and artists of Australia make contributions to our society and our culture.
	Compares and contrasts art works from different periods of time in Australia’s history.
	Knows that arts and artists make contributions to societies, cultures and times and uses this understanding in their own art works. 
	Knows the key features of arts works which locate them in particular societies, cultures and times, as well as in contemporary Australian society.

	
	· Recognises arts in immediate and unprompted ways.

· Recognises that the arts are present in their lives in a range of different ways and can talk about their own personal experiences saying for example, ‘we watched the video of Dabu (the baby dugong)’ and ‘people dance at weddings’.
· Relates music to special occasions such as singing ‘Happy Birthday’ on someone’s birthday and Christmas carols at Christmas and the National anthem at school assemblies.

· Knows the difference between a play and a concert and that paintings are done by painters.

· Recognises that different art forms are combined and can say how, for example, music can add extra ‘feeling’ to a film.
	· Knows the main differences between the arts forms and can talk about those differences in simple terms. For example, they might say ‘dances are where you move different to when you walk and usually have music playing’, and ‘a play is when you watch someone acting in front of you and they pretend they are someone else’, and ‘music is when you sing or play an instrument or listen to someone else doing it’.

· Can connect the arts forms with their knowledge of the activity likely to be generated by them. For example, they know that if there is a dance on somewhere people will be moving around to music and if someone has a new painting it is likely to be on a piece of board or paper and that it will be a picture of something using paints.
	· Recognises that the arts serve a social purpose as well as a personal one; they can talk about how the arts are used to pass stories on through families and communities from one generation to the next.

· Recognises the range of the arts in their everyday lives.

· Knows that in Aboriginal and Torres Strait Islander communities dance is a form of kinship and used to pass on stories and build cultural identity, and that their paintings are often used to show an event that happened or a place of some significance.

· Identifies the different ways music is used on TV, for example in advertising jingles and video clips and the variety of TV genres such as news and cartoons, saying which they prefer and why.

· Identifies ways that the arts are advertised in their communities through the media, posters, leaflets, and ‘word-of-mouth’.
	· Knows the differences between the key art forms: dance, media, music, drama and visual arts and can identify to which of these certain artefacts, performances and products belong.

· Knows that there are some art forms that use combinations of forms including opera, musical comedy and video music clips, and can make statements about the connections and how effective these are (e.g. says ‘that video music clip of Yothu Yindi (or Delta Goodrum) is good because the dance steps they use fit exactly with the lines in their song and so the song seems to have more energy than if it was just someone singing).
	· Talks about the key features of the arts in their immediate lives and in other cultures or times in the past.

· Talks and writes about specific examples of arts in their society including the use of ritual in wedding ceremonies of different cultures (e.g. exchanging rings and saying vows), team members hugging each other at football matches, the New Zealand rugby team doing the Haka at the start of a match, or Aboriginal or Islander dancing rituals.

· Can compare different art styles from other countries. For example, they might say ‘we watched a French cartoon and there was lots of violence compared with our cartoons’, and ‘I read the Aboriginal story of Mar the Cockatoo and it was different to stories that I read at home because it seemed more realistic as if it could have really happened’.
	· Shows an understanding of the ways that Australian society is enriched by artists. 

· Knows that nearly 10% of the Australian workforce are artists, identifying the sorts of things these people do, and can explain what this means in terms of the importance of the arts in Australian society. 

· Knows what it means to be an ‘amateur’ or ‘professional’ artist, identifying these in their own community.

· Knows and states the major arts events that are held every year as well as those that are not regular (e.g. Laura Dance Festival, Culture Festival) and can describe the arts focus of each of these.

· Recognises and identifies art in their local community in its broadest sense including the craftsmanship of buildings, infrastructure, decorations, book covers and greeting cards.

· Aurally identifies known music as belonging to a particular culture (e.g. Irish music, African music)  and visually identify artworks as belonging to particular culture groups (Australian Aboriginal and Torres Strait Islander paintings, Indonesian  hand-painted fabrics) .


	· Makes comparisons and connections between the arts of Australia during different periods of history and of different cultural groups living in Australia.

· Researches and compares the different art forms used by Aboriginal and Torres Strait Islanders, Europeans and other cultural groups in their community.

· Knows that Australian Aboriginal people used/use the arts in significant ways to communicate and create bonds between people groups and can explain how.

· Undertakes research to learn that Europeans brought the British arts traditions with them to Australia and that over the past 200 years Australian art has developed its own distinctive style.

· Analyses Australian contemporary art and describes it (e.g. says ‘Australian soap operas like ‘Home and Away’ always have a person that we all love to hate and someone that we feel sorry for’).


	· Researches and knows that contemporary Australian art contributes to the economy and to the development of Australian society, and can say how.

· Identifies key Australian artists through history including a general sense of when they lived and worked in Australia and the conditions of society at the time. For example, they know that Albert Namatjira was one of the first nationally acclaimed Australian Aboriginal artists who contributed both to the economy and to the artistic reputation of Australia and can describe how. 

· Knows that many Australian musicians, actors, dancers, visual artists and media artists have international reputations and can name many of them, including notable Indigenous artists, describing their particular art forms. 

· Knows some artists’ styles and can describe them and use them for particular effects (e.g. use the ‘dot painting’ techniques developed by Seurat, placing particular colours side by side to create depth)

· Recognises and respects the issues associated with the appropriation of images and dances from Aboriginal and other cultures.
	· Can locate information from a variety of sources about aspects of arts works or experiences, and use this information in analysis and evaluation.

· Knows and understands that different sections of society use the arts in different ways and can describe these uses for example, they describe how the arts shape values, define social structure and in some opinions, define and shape societal ‘class’ structures.

· Knows and understands that access to the arts is sometimes through ‘having money to pay’ such as going to the pictures, seeing an exhibition, going to the ballet or theatre, but that many arts performances are becoming increasingly available to the whole public, and they can critically discuss the ethics of this situation.

· Identifies and uses a range of forms in drama (mime, melodrama, circus), music (rock, classical, romantic), visual arts (sculpture, painting).

· Compares the major cultural periods in one or more countries, drawing a timeline to facilitate their comparisons.

· Explains how media products such as advertisements and talk-back radio, illustrate a changing media production environment in Australia, including the use of celebrities in marketing a media product.
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